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Abstract 
 
This portfolio describes the process of revising and assessing student learning in CYAF 
280 Family Science.  The course is housed in the department of Child, Youth, and Family 
Studies and provides an introduction to family science with an emphasis on the intersection of 
theory, research, and real-life application.  CYAF 280 is a large-section undergraduate course 
and is required for CYAF Majors.  It is also an ACE 6 course and draws students from multiple 
disciplines.  This portfolio describes the process of utilizing a backwards design to revise course 
goals and learning objectives.  An outline and justification for a schedule revision are provided.  
And examples of how class instructions and assignments were revised to align with course 
objectives are discussed. Reflection on each goal of this project and complications due to the 
Covid-19 Pandemic is discussed throughout. 
 
Key words:  family science, undergraduate, Bioecological Systems Theory, rules and rule 
regulation, course mapping, backwards design, Covid-19 
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Objectives of the Peer Review of Teaching Portfolio 
This portfolio was completed as part of the Peer Review of Teaching Project at the 
University of Nebraska Lincoln (2019-2020).  The goal of this course portfolio was to revise, 
assess, and document teaching and student learning for CYAF 280 Family Science.  Family 
Science is a large section undergraduate course taught each Fall and Spring semester.  I began 
teaching this course in Fall 2017 and have made several revisions based on student feedback 
(e.g. added small point assignments, divided the class into small permanent learning teams, 
added more multi-media examples, etc.).   
 
Why This Course?  
Family Science was chosen for this portfolio project based on several challenges I have 
encountered over the last few years.  First, the way the course content was structured appeared to 
be ineffective in helping the students utilize theory as a way to understand issues affecting 
families.  The first third of the semester has traditionally been dedicated to covering three 
foundational family theories.  The intent was for students to use the theoretical knowledge 
gained at the beginning of the semester to help them understand and discuss family science 
topics such as gender roles, marriage, sexuality, parenting, how the economy impacts family 
function, divorce, and family violence.  While students appeared to have a basic knowledge of 
theory after week eight (as evidenced by exam scores and a large theory application paper), I 
found it challenging to get students to think about issues related to families through a theoretical 
lens after they are tested on the material.  They had knowledge of theory and knowledge of 
content but struggled to use the theory to understand the content.  Similarly, students struggled to 
use theory to help them explain and understand things happening in their everyday lives. The 
theories and topics we discuss in this class are relevant to the experiences of day-to-day living, 
yet when asked to provide examples of how they may see the course material in action, students 
often draw a blank stare.  This led me to identify a need to clarify the course objectives and 
reorganize the course content.  
Another significant challenge in this course was assessment of student learning.  With 
140 students in one space, students often reported being too shy or intimidated to speak up in 
class.  With the exception of a few student, in-class understanding was difficult to assess.  
Weekly quizzes were provided for the readings, but Canvas survey statistics showed that most 
students took the quizzes two minutes prior to class starting.  While the quizzes were designed to 
help prepare students to discuss the day’s topic, engagement remained low, and as evidenced by 
the low in-class engagement, it appeared that very few students were prepared for in-class 
discussions.  To assess the ACE 6 requirements, students have historically completed one large 
writing assignment where they utilized a family theory to analyze a family of origin pattern.  The 
paper was submitted around week 8 of the semester and many papers were not graded and 
returned before week 15.  Students reported a dislike for both the weekly quizzes and the large 
paper. In previous course evals students noted that the quizzes did not help them learn the 
material and they viewed them as busy work.  While student evaluations noted that they liked 
doing the theory paper, they disliked that it took weeks for it to be graded.   
 
Project Goals 
In order to address the two main challenges discussed above it was decided that the syllabus 
needed to be revised (see Appendix A).  Course objectives needed to be updated, and the course 
schedule reorganized.  It also became clear that the quizzes may be unnecessary and that 
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assigning one large writing assignment was creating stress and tension for students and the 
instructor.  Initial goals for this project were created in Fall 2019. They included: 
1) Refining course objectives and assess students’ perceived knowledge of the course 
material outlined in the course objectives upon entry and exit from the course 
2) Revising teaching schedule to teach theory and content intermittently throughout the 
semester 
3) Revising assessments to align with evaluating student learning of the course 
objectives 
4) Dividing the major course assignment from one large theoretical-based paper into 
four smaller theoretical based-papers 
Due to the Covid-19 Pandemic and the university’s decision to complete the latter half of the 
Spring 2020 semester online, it was necessary to reevaluate and scale back my project mid-
semester.  Students’ biopsychosocial worlds were in upheaval and completion of all of the 
original goals of the project were unrealistic considering the constraints of trying to teach 
students impacted by a worldwide pandemic. The goals were revised to reflect the limits of 
teaching asynchronously, while simultaneously recognizing the increased student stress and 
anxiety.      
The revised goals for my peer review of teaching project, and what will be discussed in this 
paper are: 
1) Refining course objectives and assess student’s perceived knowledge of the course 
material outlined in the course objectives upon entry and exit from the course  
2) Revise teaching schedule to teach theory and content throughout the semester 
3) Dividing the major course assignments from one large theoretical-based paper into 
two theoretical papers and one worksheet-based paper 
 
Course Overview and Context 
Family Science (CYAF 280), is a three-credit, large section undergraduate course housed 
within the department of Child, Youth, and Family Studies.  This course is required for CYAF 
majors and is a prerequisite for other CYAF courses.  This course is also an ACE 6 course and is 
taken by both CYAF and non-CYAF students.   
Traditionally this course meets twice a week for 75 minutes. The course provides an 
introduction to family science with an emphasis on the intersection of theory, research, and real-
life application.  Over the duration of the course, students are introduced to several major family 
theories and a variety of topics (e.g. family formation, parenting, socialization, common family 
challenges, etc.) relating to modern families.  Traditionally the semester was separated into three 
units:  theory, family formation, and family challenges.  Course content is used to help students 
understand within-family dynamics, inter-personal relationships, and the interaction between 
family systems and the larger social environment. 
Family Science enrolls around 140 undergraduate students per semester. The vast 
majority of students (51% Spring 2020) were majoring or minoring in Child, Youth and Family 
Studies (CYAF).  The remainder of the students pulled from a variety of majors including 
education, pre-health, and psychology.  In Spring 2020 the majority of the students were Juniors 
(39%), followed by Sophomores (30%), Freshman (17%), and Seniors (14%).  The majority of 
students anticipated pursuing careers that entail working with individuals, parents, or families. 
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Teaching Methods and Assessment  
Traditionally, class-time is devoted to lectures on course content that requires either more 
background, or more in-depth information than what is covered in the assigned readings.  
Lectures are supplemented with videos, in-class activities, and small team discussions to help 
flesh out the course material.  Students are separated into family teams of five to six student and 
sit together for the duration of the course. Teams complete daily team activities (e.g. answer 
questions, come up with illustrative examples of course material, engage in experiential 
activities, and have in-class time for in-depth discussions. 
Historically student assessment included: completed weekly reading quizzes, complete 
one large writing assignment where they use theoretical concepts to explain family interaction 
patterns found in their own family of origin and took three multiple choice exams over the course 
of the semester.   
For this project course content was separated into two unit:  The Family in Perspective 
and Relationships in Perspective.  Each unit introduced course content and key theories that 
could be utilized to better understand the content.  Each unit had one comprehensive exam (note, 
the final exam was made optional due to the Covid-19 changes, the majority of the students 
chose not to take it). The traditional theory paper from previous semesters was broken down into 
three smaller papers.  The first paper was a worksheet style assignment and the second and third 
were theory application papers.  The justification for dividing the tradition large assignment into 
multiple parts was to allow students multiple attempts at practicing how to write a hypothesis, 
apply theory to a family observation, and refine their critical thinking skills. 
 
Project Goal 1:  Revised Course Goals and Objectives 
The overarching goal of this course is for students to gain a foundational understanding 
of the field of family science.  The original course objectives were revised through a course 
mapping process that embraces a backwards design. First, I identified the desired results for the 
course and created broad goals.  Then specific, measurable learning objectives, driven by 
Bloom’s Taxonomy, were and mapped under a correlating goal. Finally, specific assessments 
were designed to measure student success of mastering the learning objectives.  The revised 
course goals, objectives, and assessments are as follows: 
 
Goal 1: Students will utilize foundational knowledge of common systemic theories to 
critically analyze family function. 
Objective 1a: Define and identify key theoretical concepts for General Systems  
        Theory, Bioecological Systems Theory, and Bowenian Theory 
Assess through exam questions and short theory application papers 
Objective 1b: Utilize theory to investigate and analyze how one’s family of origin  
     influences one development  
 Assess through short theory application papers 
Objective 1c: Utilize key theoretical concepts to analyze basic processes within  
    all Families 
Assess through exam questions, in-class team assignment, and short theory 
application papers 
Goal 2: Students will explore research related to the family science discipline 
Objective 2a: Demonstrate basic research-based knowledge of common issues  
     that impact families 
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 Assess through in-class team assignments and exam questions 
Goal 3: Students will apply knowledge gained in Family Science to analyze complex 
human problems  
Objective 3a: Examine how interpersonal relationships and the broader social    
     system impact families 
Assess through in-class team assignments and exam questions 
Objective 3b: Utilize key theoretical concepts to analyze and explain how social  
     systems impact family functioning  
Assess through short theory application papers, exams, and in-class team      
            assignments. 
Goal 4: Students will gain knowledge about family science careers 
Objective 4a: Identify areas of practice available to family science professionals  
 Assess through short research assignment 
Objective 4b: Distinguish education needed to become a family science 
professional 
 Assess through short research assignment 
 
Assessment of Project Goal 1   
 During the first week of class students were given the opportunity to fill out a pretest 
perception of knowledge survey for extra credit points (see Appendix B).  Students were asked 
10 multiple choice questions that related to the course objectives.  Responses were provided on a 
five-point Likert scale ranging from Strongly Agree to Strongly Disagree.  Students who filled 
out the pretest survey were eligible to fill out the posttest survey.  Of the 140 enrolled students, 
119 filled out the pretest and posttest survey.  Results (see Table 1) indicate that students 
perceive an increase in their knowledge on the basic theories covered in this course (Objective 
1a), as well as an increased ability to use the knowledge to investigate and analyze family 
processes and problems families face (Objectives 1b and 1c).  Students also reported an increase 
understanding of using research-based knowledge of common issues that impact families and 
could examine those issues impact families through a theoretical lens (Objectives 2a, 3a, and 3b).  
Finally, students reported an increase knowledge of family science careers. 
 
Reflection of Project Goal 1 
 It was clear after critically reviewing the original course objectives that they needed to be 
revised to be more specific and alight with course goals.  The process of defining goals helped 
me distill down what needed to be accomplished in the course.  It helped me identify key 
components of the class that needed to be emphasized, as well as identify parts of the course that 
were unnecessary.  Next, creating course objectives helped me think through the process of how 
students might meet the course goals.  I found this process tricky.  After spending considerable 
time writing and rewording the goals, I settled upon what you have read in this document.  It 
became clear after grading the first theory paper that several of the course objectives overlap and 
lack clarity.  Future iterations of this class will include a simplified and condensed version of the 
learning objectives. 
I enjoyed the course mapping process.  It allowed me to engage in a backward design and 
clarify the overarching course goals prior to creating the course.  It caused me to be more flexible 
in how I envision the course and forced me to let go of some unnecessary components I had been 
holding on to. It sparked me to be more mindful not only with assessments, but through the 
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process of creating lectures and in-class activities.  It is a process I plan to continue 
implementing in this, and other courses I teach. 
It was heartening to see that students perceived an increase of knowledge in the learning 
objectives.  Considering the content of the course this was not a surprise.  But this was the first 
semester where I evaluated student’s pre-perception of the information covered in class. I plan to 
implement similar pre- and post-surveys in future classes as well.   
 
Table 1 
Pretest and Posttest of Perception of Knowledge.   
 Strongly 
Agree 
Agree Neither 
Agree Nor 
Disagree 
Disagree Strongly 
Disagree 
I can define and identify key theoretical 
concepts for General Systems Theory 
 
0 (16) 12 (75) 14 (4) 51 (3) 23 (3) 
I can define and identify key theoretical 
concepts for Bioecological Systems Theory 
 
0 (29) 7 (64) 12 (5) 55 (2) 27 (3) 
I can define and identify key theoretical 
concepts for Bowenian Theory 
 
0 (13) 11 (50) 7 (31) 51 (7) 31 (0) 
I can utilize theory to investigate and analyze 
how my family of origin has influenced my 
development 
 
1 (20) 8 (72) 16 (0) 46 (7) 29 (0) 
I can utilize key theoretical concepts to analyze 
basic processes within all families.   
 
2 (22) 34 (54) 39 (0) 38 (3) 8 (0) 
I have basic, research-informed knowledge of 
common issues that impact families. 
 
10 (44) 55 (45) 18 (0) 15 (11) 1 (0) 
I can examine how interpersonal relationships 
and the broader social system impact families. 
 
3 (30) 50 (56) 32 (15) 15 (0) 0 (0) 
I can utilize key theoretical concepts to analyze 
and explain how social systems impact family 
functioning 
3 (32) 25 (63) 26 (5) 36 (0)  9 (0) 
      
 I can 
identify 10 
or more 
areas of 
practice 
I can 
identify 6-
10 areas of 
practice 
I can 
identify 1-5 
areas of 
practice 
Not at all  
I can identify areas of practice available to 
family science professionals (e.g. types of jobs) 
2 (21) 9 (52) 72 (26) 17 (1)  
      
 Yes, I know 
the 
requirements 
I have a 
vague idea 
Not at all   
I can distinguish the education that is needed to 
become a family science professional 
8 (58) 78 (42) 14 (0)   
Note.  Numbers represent percentage of students who endorsed this response.  Posttest numbers 
are in parentheses.  Bold numbers denote highest percentage at each survey time point. 
 
Project Goal 2:  Revise Course Schedule 
 As stated previously, one problematic aspect of former iterations of this course was the 
heavy theoretical emphasis in the first third of the class.  Student complained about the heavy 
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readings as well as an expressed an inability to apply the theories to family problems.  To 
remedy this I reorganized the syllabus (see Appendix A) to follow a theory, content, theory 
content pattern.  My justification for this was that students could spend time learning about a 
family theory, then explore content through that theoretical lens.  The revised syllabus was 
reinforced through in-class lectures and activities that were designed to help students put theory 
into action.  
For example, students spent two weeks learning about General Family Systems Theory 
and Bioecological Systems Theory. We then spent time learning about how the economy impacts 
everyday family life and decisions.  During the lecture on the economy, students had the 
opportunity to play a stratified version of monopoly (Danner, n.d.).  In this activity students were 
separated into groups of 5-7 players.  Each group was given a Monopoly board and a list of 
instructions.  Each group member was assigned a socioeconomic status and had to play 
according to a separate set of rules.  For example, the banker was considered the highest SES 
player and could buy any property, received the highest salary, and clarified any unclear rules. 
While the lowest SES received the lowest salary and could only buy four potential properties on 
the board.  Students played this game for 60 minutes and then were asked to write a short 
reflection on their experience using General Family Systems and Bioecological Systems Theory 
Concepts.   
 Reflection responses included: 
 
“This game relates to bioecological systems theory because it demonstrates how different 
interactions shape the environment. The micro variables that contributed to my success 
was that I started out with the most money, and most advantages that were obviously 
extremely unfair and made it so that I was the only one with really a chance to win. The 
meso variables that helped me was between me and my peers. They began with less 
money and useful things so they did not have a chance to win. The Exo variables that 
helped contribute to my success was that there were really no rules placed on me and I 
could do what” 
  
“This game relates to the bioecological systems theory, because it shows how the 
different systems of relationships are affected financially when different people of SES 
are in power. The people with the highest SES affected how much money the lowest SES 
got so that would affect relationships and people on all levels discussed in this theory. 
The macro variables contributed to my success, because I was the banker so being in that 
position of power on such a high scale made it easy for me to control the game and 
decide who really got money.  Micro relationships also affected the game, because the 
other players expressed their opinions on the rules the bank teller was making which 
ultimately affected the actions and behaviors that I was doing.” 
 
 Playing this game is something I have done for several semesters. Each semester I pose a 
similar theoretical question.  In previous semesters it appeared that students struggled to see how 
General Family Systems Theory or Bioecologocial Systems Theory could apply to their 
understanding of the economy and family life.  By teaching the theory immediately prior to 
teaching the content, students appeared to be more engaged and their response to questions were 
far more in depth than I had previously encountered. We also had an in-class discussion about 
the bidirectional relationship between the macro- and microsystem.  I heard comments from 
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students that prior to the game they had been raised with a “pull yourself up by your bootstraps” 
ideology and that playing this game sparked them to think a little differently about 
socioeconomic status and how various social systems impact one’s ability to be economically 
successful. 
 
Reflection of Project Goal 2 
In my opinion, teaching theory and content simultaneously is the logical thing to do and I 
wish I had made this change sooner.  Not only did it allow students time to learn about and 
practice applying theory, it forced me to mindfully examine the course content and eliminate 
parts that were unnecessary.  I think this made for a more logical educational experience.  I will 
continue to implement these changes in future course sections while continuing to refine how 
theory and content is mixed throughout the course.   
 
Project Goal 3:  Revising Writing Assignment 
 After teaching CYAF 280 for six semesters it became very apparent that having one large 
writing assignment due in the middle of the semester was problematic not only for students, but 
also for myself and the teaching assistant.  Students consistently reported dissatisfaction on three 
issues. First, student feedback in course evaluations indicated that students didn’t feel adequately 
prepared to write a large theoretical paper midway through the semester.  They reported they 
were inundated with a lot of heavy information and had difficulty applying what they were just 
starting to understand.  Second, students didn’t like having one large writing assignment worth 
one third of their grade.  Third, students expressed deep dissatisfaction that it took the last eight 
weeks of the semester for their work to be returned to them.  
My teaching assistant and I also identified several challenges. First, while students 
appeared to have a beginner’s grasp of the theories at the beginning of the semester, there 
appeared to be a total disconnect on how to utilize theory to understand human interactions. I 
hypothesized that by frontloading the semester with theory I was not allowing adequate time for 
students to practice theoretical application.  Second, by only having one opportunity to practice 
writing hypotheses and critically applying theory, it was difficult to assess if students were 
improving in these skills.  The one-paper approach also resulted in one high-stakes assignment, 
which contributed to student anxiety.  Finally, the grading process was extensive.  Each student 
submitted 8-10 pages of writing and it took weeks to grade.  Neither student nor instructors were 
happy with this process.   
  To address the student and the instructor concerns I broke the previous large-point 
writing assignment into four smaller low-stake assignments.  My intention was to 1) spread out 
the work thus allowing students multiple opportunities to practice theoretical application; 2) 
make the assignments less intimidating by decreasing how much each assignment was worth, 
and 3) shortened the number of pages that were submitted at a time thus decreasing the grading 
burden and allowing for a shorter grading period. 
 
Revised Assignments 
The first paper (see Appendix C) instructed students to create a four-generation genogram 
where they mapped out family patterns and included a worksheet where students practiced 
formulating simple hypotheses.  Papers two through four (See Appendices D and E) were short 
1-2 page theory application papers where students utilized theoretical concepts from 
Bioecological Systems Theory, the concepts of rules and rule regulations, and Bowenian Theory 
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to explain a family pattern.  In Spring 2020 students completed two of the three theory papers.  
The third theoretical paper (on Bowenian Theory) was dropped due to the Covid-19 pandemic.  
 
Assessing Student Learning 
  The original plan for assessing student learning was to track and analyze learning 
objective outcomes for the three theory papers.  Because the third theory paper was dropped, I 
will only be providing data for theory papers one (see Appendix D) and two (See Appendix E).  
 The course learning objectives assessed in these assignments fall under course goals one 
and two and are: 
Objective 1a: Define and identify key theoretical concepts for General Systems Theory,  
     Bioecological Systems Theory, and Bowenian Theory 
Objective 1b: Utilize theory to investigate and analyze how one’s family of origin  
     influences one development  
Objective 3b: Utilize key theoretical concepts to analyze and explain how social systems  
     impact family functioning  
 Data was collected in Canvas. First, outcomes were set up in Canvas and attached to 
assignments via a rubric.  As each students’ paper was graded, the instructor or TA rated the 
obtainment of each outcome on a three-point likert scale: exceeds expectations, meets 
expectations, or does not meet expectations.  After grading was complete, data was analyzed 
using the Learning Mastery Gradebook. The Learning Mastery Gradebook shows aggregate data 
and provides a percentage of students who were ranked in each category (see Table 2).   
For both papers, the majority of students met or exceeded expectations.  Paper two 
showed that there were fewer students who did not meet expectations for learning objectives 1a 
and 3b, however the percentage of students who did not meet expectations for objective 1b 
remained the same.   
 
Table 2: 
Assessment of Learning Objectives for Theory Papers One and Two 
 Bioecological Systems 
Theory Paper 
Rule and Rule 
Regulation Paper 
Objective 1a   
             Exceeds Expectations 2 0 
             Meets Expectations 74 84 
             Does Not Meet Expectations 23 16 
Objective 1b   
             Exceeds Expectations 4 0 
             Meets Expectations 68 72 
             Does Not Meet Expectations 28 28 
Objective 3b   
             Exceeds Expectations 13 0 
             Meets Expectations 66 83 
             Does Not Meet Expectations 21 17 
Note. Numbers presented are percentages.  Bold numbers indicate a positive trend towards 
improvement. 
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Timeliness of Grading 
 Students submitted the first theory paper (paper two) at the end of February and they 
were graded and returned within two weeks.  The shorter assignments greatly reduced the 
amount of time needed to review and comment on each paper.  The submission of the second 
theory paper (paper three) was originally due on March 19th.  The university announced a change 
in the academic calendar on March 12th and that due date was extended several more weeks.  
Grading the second theory paper took three weeks.   
 
Reflection of Project Goal 3 
The chaos of the pandemic sent students (and faculty) into a fit of anxiety.  It became 
difficult for students to focus and many struggled with access to reliable technology.  It was clear 
that students were struggling to remember and apply material learned in mid-February by the 
time school resumed after spring break.  While it was clear that the shorter low-stake 
assignments were easier to grade and resulted in a quicker turn-around, it is unclear if the shorter 
papers were less of a burden on the students.  By the time students submitted the second theory 
paper, it was clear they were in survival mode and everything felt like a burden.  As an instructor 
I felt similar.  I have no doubt that my and the teaching assistant’s increased stress and anxiety 
caused by multiple changes during the pandemic impacted our ability to grade.  This is reflected 
in the fact that no students exceeded expectations on the second paper.  It is clear that operating 
in survival mode influences everyone. 
The data that I was able to gather is minimal. Two data points, one gathered in the midst 
of chaos, does not illustrate an accurate picture of students’ potential performance. While there 
appear to be improvements on meeting two learning outcomes, the improvement was minimal.  
Having a third data point (and a healthy, non-pandemic environment) would have allowed us to 
see if there had been any a more significant shift in learning.   
Future research on this course will include identifying students in the “does not meet 
expectation” category early in the semester and seeking to understand what additional supports 
may help them.  This may include holding one-on-one meetings with students, altering how 
course content is delivered, and providing additional resources.  I plan to apply this revised 
assignment format to future semesters and track student learning across all three theory papers to 
see if the three paper model influences student learning. 
 
Final Reflection 
 The announcement that classes would be cancelled for a week and then resume online 
post spring break was made five minutes before I taught a lecture on the function of anxiety in 
human systems.  As students trickled into class they were anxiously and nervously chatting about 
what the future would hold.  We spent the hour talking about anxiety and how it was presenting 
itself in the moment. I asked students what potential losses they were concerned about. Many 
noted the cancellation of graduation and upcoming activities.  Other stated their wedding, 
vacations, and study abroad trips would be cancelled.  Then one student let out a gasp and asked, 
“Dr. Hanson, what does this mean for your big research project for this class?”.  My heart sank.  
Another student followed up with, “does this mean it is ruined?”.  I smiled, heartened by their 
concern. “This is how life works” I said, “you plan for one thing, and it turns into another”.  I 
explained that my study, like the class, would have to be revised.  Many students let out a sad 
sigh for my loss.  I told them it wasn’t a loss.  It was an opportunity to practice other skills, like 
flexibility, and letting go of past ideas.    
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 While this project ended drastically different than I had conceptualized, it provided me 
with dedicated time to think through key components of the course.  In hindsight the most 
valuable component was the course mapping exercise.  Utilizing a reverse course design helped 
me take a step back and distance myself from many of the class components that were holding 
me back.  It is easy to get into a routine and stay in it out of convenience.  This semester 
challenged me to conceptualize the course differently, both before and during the pandemic.  
 I admit I am disappointed in how this project ended.  I had grand expectations for 
tracking learning outcomes for three papers.  I had planned a much more thorough tracking of 
individual students who did not meet expectations after the first paper.  I was going to provide 
samples of student writing to show improvement. I was going to meet with students after the 
second paper and see what additional supports they needed to be successful.  But then the 
pandemic hit, and my energy shifted to focusing on helping 140 students survive the multitude of 
transitions they were facing.  It was the right choice to make. While this project suffered, I 
learned valuable skills that will help me more mindfully approach future semesters.  
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Course Description 
Introduction to research and theory 
on family relationships and to careers 
working with children and families.  
Family systems are discussed as well as 
how ethnicity, gender and social class 
influence family living.   
 
Rationale Statement  
Understanding within-family dynamics, 
inter-personal relationships, and 
the interaction between family 
systems and the larger social 
environment is essential for 
successfully working with and on 
behalf of children, youth, and families.    
 
ACE Objective 
Student Learning Outcome #6 
Use knowledge, theories, methods, 
and historical perspectives 
appropriate to the social sciences to 
understand and evaluate human 
behavior.   
 
 Required Text  
Benokraitis, N. J. (2015).  Marriage & 
Families:  Changes, Choices, and 
Constraints (8th or 9th Ed.).  Upper 
Saddle River, NJ: Pearson. 
 
Contact Information 
 
Instructor:  Dr. Hanson-Bradley 
Office:  249 Louise Pound Hall 
Office Hours:  Will be posted Weekly  
or by appointment 
 
 
            chanson-bradley@unl.edu 
 
 
402-472-4905 
 
 
Teaching Assistant: Cassandra Leow 
Office Hours: Email for appointment 
Email:Cassandra.leow@huskers.unl.edu 
 
• Emails will be answered within 48 
hours Monday-Friday.  Emails sent 
after 4pm on Friday will be 
answered the following Monday 
• Please use professional 
communication when emailing 
 
Supplemental Readings 
Supplemental readings will be 
provided on Canvas throughout the 
course. Students are responsible for 
checking Canvas and making sure 
they are prepared to participate in 
each class.  
 
Relationship to Other CYAF 
Courses 
This course discusses the basics of 
family science and is used as a 
prerequisite for other courses. 
Appendix A 
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Course Goals & Objectives 
By the end of the semester you should be able to: 
Goal 1:  Students will utilize foundational knowledge of common systemic theories to 
critically analyze family function 
Objective 1a:  Define and identify key theoretical concepts for General Systems 
Theory, Bioecological Systems Theory, and Bowenian Theory 
Objective 1b: Utilize theory to investigate and analyze how one’s family of origin 
influences one development 
Objective 1c:  Utilize key theoretical concepts to analyze basic processes within all 
families 
Goal 2:  Students will explore research related to the family science discipline 
Objective 2a:  Demonstrate basic research-based knowledge of common issues 
that impact families 
Goal 3:  Students will apply knowledge gained in Family Science to analyze complex 
human problems 
Objective 3a:  Examine how interpersonal relationships and the broader social 
system impact families 
Objective 3b:  Utilize key theoretical concepts to analyze and explain how social 
systems impact family functioning 
Goal 4:  Students will gain knowledge about family science careers 
Objective 4a:  Identify areas of practice available to family science professionals 
Objective 4b:  Distinguish education needed to become a family science 
professional  
 What Students Can Expect Dr . 
Hanson-Bradley to Do 
• I will respect students’ diverse beliefs, 
ideals, and backgrounds when they 
ask questions or share personal 
experiences. 
• I will follow the policies outlined in the 
syllabus. 
• I will make accommodations for 
students who submit proper 
documentation from the Office of 
Services for Students with Disabilities 
(SSD). 
• I will challenge you to think critically 
about the course materials and how 
you may apply it in your future 
profession 
• I will provide examples of the course 
materials drawn from the literature and 
current research as well as from various 
professional perspectives. 
 
What Dr. Hanson-Bradley Expects 
Students to Do 
• Read the text and supplemental readings 
and come to class prepared to discuss 
the course material. 
• Know when assignments and exams are 
due and complete them on time. 
• To actively participate in class discussion 
by answering questions, asking questions, 
and responding to peers. 
• Be willing to ask questions, investigate 
new ideas, identify and challenge your 
assumptions about working with parents 
• To follow the Student Code of Conduct 
and to know the consequences for 
academic dishonesty.  
• Be respectful of peers and their diverse 
beliefs, ideals, and backgrounds when 
they ask questions and share personal 
experiences. 
Teaching and Learning 
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Canvas 
Canvas 
 
Canvas is used in this class for assignments, announcements, and grades. You should 
familiarize yourself with the program and use it frequently (checking it between every 
class). Failure to check Canvas will not be considered an adequate excuse for failure 
to complete an assignment. If you have any difficulties accessing Canvas contact the 
helpdesk at 402-472-3970, or by email at helpdesk@unl.edu   
   
Helpful Canvas site: go.unl.edu/canvasfaqs 
 
 
Catme 
Canvas 
 Catme will be used to help organizes students into parenting teams.  A survey will be 
sent to each student the first week of class. Students will fill out this survey and teams 
will be assigned the 2nd or 3rd week or class.   Catme will also be to evaluate the 
contribution of each team members.  A mid-semester evaluation will be sent to all 
students.  The mid-semester evaluation will not be associated with any points.  A end-
of-semester evaluation will also be sent.  Points will be associated with the end-of-
semester evaluation. 
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Extra Credit:  Yellowdig Discussion  
(25 points)  
For the last five weeks of class you will have the 
opportunity to engage in discussions and 
activities through Yellowdig for extra credit.  
You can earn a maximum of five points per 
week.  See Canvas for additional instructions. 
 
CYAF 382 Course Evaluation 
 
Syllabus Survey 
 (5 points)  
You will take one short survey to help familiarize 
yourself with the syllabus.   
 
 
Exams  
(100 points)  
You will have two exams over the course of the 
semester.  Exams are meant to test your 
understanding and application of key 
concepts and their application.  Each exam will 
correspond to a unit. 
• Exams will be closed book  
• Exams will be taken in the Digital Learning 
Center during a specific time frame 
• If you fail to take an exam, it cannot be made 
up 
• Incidences of academic dishonesty will result in  
receiving a zero on the exam.  
 
Family of Origin and Future 
Professional-Self Project  
(120 points)  
These assignments will help you utilize 
foundational knowledge of common systemic 
theories to critically analyze your family of origin, 
and apply knowledge to analyze complex 
human problems.  
 
This assignment consists of five distinct but related 
assignments that you will complete over the 
course of the semester:  
1. You will create a four-generation 
genogram and map out family patterns 
of interaction and you will identify two 
family patterns and write hypotheses 
about why you think these patterns exist 
(32 points) 
2. You will write two short theory application 
papers (2 x 22 points = 44 points) 
3. You will explore a family science career of 
your choice and write a short paper 
about it. (10 points) 
  
 
 
Family Team & Individual In-Class 
Activit ies & Team Evaluation  
(up to 22 points for activit ies + 5 
points for eval)  
Students will be assigned to a “family team” at 
the beginning of the semester.  Family teams will 
sit together in class over the course of the 
semester and work on small team or individual 
assignments (worth 2 points each) during, and 
outside of class. Dr. Hanson-Bradley will 
announce assignments, activities, and due 
dates during class throughout the semester.  
Students will accumulate points for 23 of the 25 
activities/assignments. A 5 point evaluation will 
also be conducted by you teammates 
  
Family Team Material in the Media 
(5 points)  
Once a semester, each team will share a news 
article/video or other popular media item that 
ties to the day’s lecture.  Teams will make the 
material available for the class and discuss how 
the item relates to the day’s readings. 
 
Some teams will need to adjust when to submit 
their media examples.  
 
 
Online Lecture Quizzes  
(25 points)  
Quizzes will be embedded in lectures posted for 
weeks 12-16.  You must watch the lectures and 
complete the quizzes in order to earn these 
points.  Please see Canvas for additional 
details.   
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Please, schedule a time to talk with me if: 
• You are having a hard time understanding the material. 
• You would like to talk more in depth about something we cover in class. 
• A topic comes up in class that makes you uncomfortable or that you find 
offensive.  I recognize it can be impossible to bring these issues up in front 
of your peers, so please come talk to me individually if a situation comes 
up.  
• You find yourself falling behind in class or not doing as well as you would 
expect. 
 
 
 
 
 
 
 
 
Miscommunication happens…if you hear something in class that does not make sense, come 
and talk with me!  
Breakdown of Points  
Assignment           Points   % 
Syllabus Survey     5  
Exam 1     50      
Exam 2     50      
In-class Activities & Team Eval 27      
Family Team Material in 
      the Media              5         
Family of Origin and  
Future Professional Self Project 
 Genogram, Patterns,  
& Hypothesis  32      
 Theory Paper 1  22        
 Theory Paper 2  22        
 Career Paper  10 
Lecture Quizzes (last 5 weeks) 25 
 
     Total Points 248 
Grade Breakdown 
“I was too worried 
about the grades and 
should have been 
more worried about 
learning.”  
– Michelle Obama 
A+ 97.0 – 100% 
A    93.0 – 96.9% 
A-   90.0 – 93.9% 
B+   87.0 – 89.9% 
B   83.0 – 86.9% 
B-   80.0 – 83.9% 
C+   77.0 – 79.0% 
C 73.0 – 76.9% 
C 
 
 
C- 70.0 – 73.9% 
D+ 67.0 – 69.9% 
D 63.0 – 66.9% 
D-  60.0 – 63.9% 
F  59.9 – 0% 
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Course Policies and Expectations  
 
Class Attendance/Participation: In order to 
create a class that is inclusive and a positive 
learning experience, class attendance is 
expected.  In-class content will be used on tests. If a 
student misses a class, it is his/her responsibility to 
acquire any missed information from fellow students 
who were present.  Students are expected to read 
course material prior to class and are expected to 
participate during class.  
 
Late Assignments: No assignments or exams 
can be re-written/retaken to raise a grade.  
Acceptance of late assignments will only be 
considered if you speak with me within 24 hours of the 
assignment due date and must be due to an 
emergency (serious illness/hospitalization, funeral) or a 
University excused event.  You may be asked to 
provide proof of illness, hospitalization, or funeral.  Late 
assignments may be subjected to a 20% per day 
grade reduction as determined by the instructor.  
Note, technology issues do not constitute an 
emergency. 
 
Grade Disputes: Students must wait 24 hours 
after receiving a grade before the grade 
can be disputed.  This allows students time 
to think through their disappointment and 
approach the issue in a professional manner.  All 
grades must be disputed within seven days of 
receiving the grade.  No grade can be disputed after 
the seven-day dispute period. This is to encourage 
students to check their grades regularly 
 
Expectations for the Quality of Student Work: 
All assignments must be completed 
individually. It is not acceptable to 
collaborate or work with classmates in any manner on 
assignments, unless otherwise specified in the 
assignment instructions. Assignments submitted with 
more than five (5) major spelling and/or grammatical 
errors may be returned to the student with a zero (0). If 
the student chooses to edit the assignment and 
resubmit, the assignment will be considered late and 
will be reduced one letter grade.  Assignments must 
be re-submitted within two (days). 
 
Deadlines:  Students should consult the course calendar and note test dates and 
assignment deadlines.  Manage your time so that you will not place yourself under 
unnecessary pressure during the semester. Under no circumstances will deadlines be 
moved to accommodate individual preferences or vacation plans. Furthermore, the final exam 
discussion will only be administered at the official date and time appointed by the university. 
 
Writing:  Students are expected to follow basic APA formatting.  At a minimum, all 
papers should have 1” margins, be in size 12 Times New Roman, be double spaced, 
and include in-text citations and a reference page if applicable.  You can learn more 
 
 Communicat ion 
Education relies on open 
communication between students 
and faculty. I’m always willing to 
verbally discuss any aspect of the 
course that interests, puzzles, or 
concerns you. Please feel free to visit 
my office during posted office hours 
or email me to schedule an 
appointment. 
 
Learning and practicing how to 
communicate in a professional 
manner is imperative to your future 
success in your chosen career.  I 
expect all communication, whether in 
person, or electronically, to be 
professional.   
 
Here are some useful things to keep in 
mind: 
• You may address me as Dr. 
Hanson-Bradley or Dr. Hanson. 
• When emailing please include the 
course number and your name in 
the subject line of the email (e.g.  
CYAF382 Jane Doe:  Needing 
clarification on week 1 reading). 
That way I know who you are and 
can prioritize your email. 
• Write formal emails. Use courteous 
language and proper grammar.  
A great resource for how to email 
a professor can be found here 
https://academicpositions.com/ca
reer-advice/how-to-email-a-
professor 
• Feel free to come see me if you 
have questions or concerns about 
anything in the class or course 
materials. 
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about APA formatting by searching for “APA OWL” on the internet. You can review about what 
constitutes plagiarism here  http://thevisualcommunicationguy.com/wp-
content/uploads/2014/09/Infographic_Did-I-Plagiarize1.jpg 
 
Syllabus Change 
Policy:  This 
syllabus is a 
guide and every attempt 
is made to provide an 
accurate overview of the 
course. However, 
circumstances and events 
may make it necessary for 
the instructor to modify 
the syllabus during the 
semester and may 
depend, in part, on the 
progress, needs, and 
experiences of the 
students. Changes to the 
syllabus will be made with 
notice in class and/or via 
email.  The instructor 
reserves the right to make 
changes to the syllabus as 
deemed necessary. 
Students will be notified in 
a timely manner of any 
syllabus changes via 
email or the course 
Canvas page. Please 
remember to check your 
UNL email and the course 
Canvas page often. 
 
University Policies and Expectations 
 
Statement of Academic Integrity 
“Academic honesty is essential to the existence and integrity of an academic 
institution. The responsibility for maintaining that integrity is shared by all members of the 
academic community. To further serve this end, the University supports a Student Code of 
Conduct which addresses the issue of academic dishonesty.”  Academic dishonesty includes: 
cheating, fabrication and falsification, plagiarism, abuse of academic materials, complicity in 
academic dishonesty, falsifying grade reports, and misrepresentation to avoid academic work.  
Details are provided at http://stuafs.unl.edu/ja/code/three.shtml  
 
Civility and Respect 
In CEHS we are guided by a principle of respect for diverse people, ideas, voices, and 
perspectives. We are also committed to leading courses and experiences that create 
positive impacts on the lives of individuals, families, schools, and communities. These values and 
our commitment to professional development compel us to examine social themes of relevance 
and import including (but not limited to) politics, nationality, religion, abilities, age, race, 
ethnicity, class, culture, gender identity, sexual identity, and morality. 
 
To meet this goal, in this course we will create space where we engage with one another about 
difficult issues with honesty and respect. We have all had different experiences with power, 
privilege, and opportunity and you are encouraged to express your own cultures, identities, and 
 
 
Technology 
Technology is a great tool and asset to our current educational 
environment. However, there are facets of our highly connected 
world that can distract from not only your educational 
experience but that of those around you. All cell phones should 
be turned off during class. You must police yourselves. The ability 
to focus and critically evaluate material is important during class. 
Laptops are welcome but please be careful that the sound is 
turned off and that you are not viewing objectionable material 
during class.  
 
 
So as to create a classroom environment in which everyone may 
feel comfortable participating in discussions, it is expected that 
no audio or video recordings, or photos of class will be made 
without the prior knowledge and consent of the instructor.  Audio 
or visually recording, or taking photos of any part of class will be 
considered an academic violation and a report will be filed. 
Students with disabilities for which reasonable accommodation 
would include making such recordings should work with the 
Services for Students with Disabilities office and the instructor to 
make arrangements. 
 
If technology becomes a problem it’s use will be prohibited. 
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values here – this creates a rich opportunity to learn. At the same time, however, you need to 
understand that your views may be challenged. We have the right to disagree with each other, 
but when we challenge each other’s viewpoints we will be civil, respectful, and do so without 
attacking individuals in the class because everyone has a right to be heard. Because we are 
also committed to presenting new knowledge and to using quality sources to provide the most 
valid and current information, our discussions will also require thoughtful use of evidence to 
support the views that we present. Additional guidelines are available at 
http://stuafs.unl.edu/dine-dialogue-and-pass-it. 
 
If you feel that you need to discuss questions or concerns about this course or issues related to 
the content of this course and class discussions, you are encouraged to first speak with your 
instructor. If that fails to resolve your concerns, you may also arrange to speak with the 
department chair. Support for your concerns about your rights and the policies of the university is 
also available at the Office of Student Assistance (106 Canfield Administration Building, 402-472-
0423). 
 
ADA Statement: 
The University strives to make all learning experiences as accessible as possible. If you 
anticipate or experience barriers based on your disability (including mental health, 
chronic or temporary medical conditions), please let me know immediately so that we can 
discuss options privately. To establish reasonable accommodations, I may request that you 
register with Services for Students with Disabilities (SSD). If you are eligible for services and register 
with their office, make arrangements with me as soon as possible to discuss your 
accommodations so they can be implemented in a timely manner. SSD contact information: 
232 Canfield Admin Bldg.; 402-472-3787 
 
Who is Allowed in the Classroom? 
The areas of University academic, research, public service, and administrative buildings 
of the University used for classrooms, laboratories, faculty and staff offices, and the 
areas of University student residence buildings used for student living quarters are not open to 
the general public. Any person not authorized to be or remain in any such building area will be 
deemed to be trespassing on University property, and may be cited and subject to prosecution 
for criminal trespass in violation of Neb. Rev. Stat., § 28-520 or § 28-521. 
 
Diversity Statement: 
The University of Nebraska-Lincoln is committed to a pluralistic campus community 
through Affirmative Action and Equal Opportunity. We assure reasonable 
accommodation under the Americans with Disabilities Act. Students with disabilities are 
encouraged to contact me for a confidential discussion of their individual needs for academic 
accommodation. It is the policy of the University of Nebraska-Lincoln to provide flexible and 
individualized accommodation to students with documented disabilities that may affect their 
ability to fully participate in course activities or to meet course requirements. To receive 
accommodation services, student must be registered with the Services for Students with 
Disabilities (SSD) office, 132 Canfield Administration, 472-3787 voice or TTY. 
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ANTICIPATED COURSE SCHEDULE 
Date Topic and Format Reading Assignment Due  
Tues 
Jan 14 
 
Class Overview 
 
 
None 
 
 
  
Unit 1:  The Family in Perspective 
Thurs 
Jan 16 
The Changing Family Ch 1   
Tues * 
Jan 21 
 
Thurs* 
Jan 23  
Studying the Family 
 
 
Studying the Family continued & 
Organize into Family Teams 
Ch 2 * 
*focus on 
research 
methods 
Syllabus Survey due Mon Jan 20th by 
11:59pm This survey is aimed to help you 
familiarize yourself with the syllabus.  You 
will also receive a point for adding a 
photo of your face on Canvas.   
 
Tues* 
Jan 28 
 
Thurs* 
Jan 30 
Mapping It All Out:  Genograms 
 
 
General Family Systems Theory 
 
Canvas 
Sup 1 
 
Canvas 
Sup 2 
 
 
Tues*  
Feb 4 
 
Thurs 
Feb 6 
 
General Family Systems Theory 
 
 
No Structured Class Lecture –  
Genogram Work Day – Attendance is 
Optional 
 
 
 
 
 
 
 
Thurs Feb 5 Dr. Hanson & Cassandra will 
be available in the classroom to answer 
questions about the genogram  
Tues* 
Feb 11 
 
Thurs* 
Feb 13 
 
Bioecological System Theory 
 
 
Bioecological Systems Theory 
 
 
Canvas 
Sup 3 
 
 
 
Genogram & Family Patterns and 
Hypotheses Paper and Rubric due Tues 
Feb 11 by 11:59pm 
 
 
Tues* 
Feb 18 
 
Thurs* 
Feb 20 
The Economy and Family Life 
 
 
The Economy and Family Life cont. 
 
 
Ch 13  
(8th ed)  
Ch 4 (9th 
ed) 
 
 
 
 
Tues* 
Feb 25 
 
Thurs* 
Feb 27 
Rules and Rule Regulation  
 
 
Rules and Rule Regulation cont. 
 
 
Canvas 
Sup 4 
 
 
 
 
 
 
Bioecological Systems Theory Paper and 
Rubric due Thurs Feb 27 by 11:59pm 
 
Tues* 
Mar 3 
 
 
Thurs* 
Mar 5 
Socialization and Gender Roles 
 
 
 
Family in Historical Perspectives and 
Family Diversity 
 
Ch 5 
 
 
 
Ch 3 & 4 
(8th ed) 
Ch 3  
(9th ed) 
 
Tues 
Mar 10 
No Class – Exam 1 Exam 1 will cover all material covered between Jan 14 and Mar 5   
Exam will be in the Digital Learning Center and is open Mar 9-12 
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Unit 2:  Relationships in Perspective 
Thurs* 
Mar 12 
Intergenerational (Bowenian) Theory 
 
Canvas 
Sup 5 
 
Tues* 
Mar 17 
 
Thurs* 
Mar 19 
Intergenerational (Bowenian) Theory 
cont. 
 
 
Love, Sex, and Sexuality (2) 
 
 
 
 
 
Ch 6 
Ch 7 
 
 
 
 
 
Tues 
Mar 24 
 
Thus 
Mar 26 
No Class – Spring Break 
 
 
No Class – Spring Break 
 
 
  
 
Week 
12: 
Tues 
Mar 31 
 
 
Intergenerational (Bowenian Theory) & 
Stress 
 
 
 
 
 
 
 
Canvas  
Sup 5 
 
 
 
 
 
 
 
 
 
Rule and Rule Regulations Paper and 
Rubric due Thurs April 2 by 11:59pm 
 
 
Extra Credit Yellowdig discussion Due 
Sunday April 5th 
 
 
Week 
13:  
Tues 
Apr 7 
 
Love, Sex, and Sexuality 
& 
Dating and Mate Selection 
 
 
Ch 6 
Ch 7 
Ch 8 
 
Extra Credit Yellowdig discussion Due 
Sunday April 12th 
 
 
 
Week 
14:  
Tues 
Apr 14 
 
 
Marriage and Communication in 
Intimate Relationships 
& 
Parenting:  Choices, Constraints, 
Promises and Pitfalls 
 
 
 
 
 
 
 
 
Ch 10 
 Ch 11 
(9th ed) 
posted 
on 
Canvas 
 
 
 
 
 
 
Canvas 
Sup 6  
 
 
 
 
Extra Credit Yellowdig discussion Due 
Sunday April 19th 
 
 
 
 
 
Week 
15:  
Tues 
Apr 21 
 
Challenges:  Divorce, Remarriage, and 
Stepfamilies 
 
Ch 15  
(8th ed)  
Ch 13  
(9th ed) 
 
Extra Credit Yellowdig discussion Due 
Sunday April 26th 
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Week 
16:  
Tues 
Apr 28 
 
 
 
Family Social Science Careers 
 
 
 
 
Family Science Career Paper due 
Thursday April 30th by 11:59pm 
 
 
 
Extra Credit Yellowdig discussion Due 
Sunday May 3rd 
 
 
 
May 6 
 
The final will be held on Wednesday May 6th at 1:00pm.  ALL STUDENTS MUST TAKE THE EXAM AT 
THIS TIME.  The exam will take home, closed book, and closed friend/internet.  Students will have 
30 minutes to take the exam (currently student average 20 minutes to take exams). Should the 
university offer a remote proctoring system, how the exam is administered may change.  
 
 
  
CYAF 382:  PEER REVIEW OF TEACHING PORTFOLIO 
 
27 
Appendix B 
  
Questions Response Options 
 
I can define and identify key theoretical concepts 
for General Systems Theory 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can define and identify key theoretical concepts 
for Bioecological Systems Theory 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can define and identify key theoretical concepts 
for Bowenian Theory 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can utilize theory (e.g. GST, BEST, BT) to 
investigate and analyze how my family of origin 
has influenced my development 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can utilize key theoretical concepts to analyze 
basic processes within all families.  Examples of 
processes are relationship patterns, family rules 
and rule sequences, why families make choices 
concerning marriage/parenting/child rearing/et 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I have basic, research-informed knowledge of 
common issues that impact families (e.g. the 
economy, socialization, social norms, poverty, 
separation/divorce, intimate partner violence). 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can examine how interpersonal relationships and 
the broader social system impact families. 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can utilize key theoretical concepts to analyze and 
explain how social systems impact family 
functioning 
 
Strongly 
Agree 
Agree Neither Agree 
Nor Disagree 
Disagree Strongly 
Disagree 
I can identify areas of practice available to family 
science professionals (e.g. types of jobs) 
I can 
identify 10 
or more 
areas of 
practice 
 
I can 
identify 
6-10 
areas of 
practice 
I can identify 
1-5 areas of 
practice 
Not at all  
I can distinguish the education that is needed to 
become a family science professional 
Yes, I know 
the 
educational 
requirements 
I have a 
vague 
idea 
Not at all 
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Appendix C 
 
 
Using the sample genograms provided in class as a guide, construct a four-generation 
genogram reflecting your family.  Your genogram must include: 
 
1. Four Generations: 
• Generation 1: Your generation 
o  You and your siblings, and 1st cousins 
• Generation 2:  Your parents’ generation 
o Your parents (and/or stepparents) and their siblings (your aunts and uncles) 
• Generation 3:  Your grandparent’s generation   
o Your grandparents (and/or step grandparents) and their siblings (your great aunts 
and uncles) 
• Generation 4: Your great-grandparents 
o You do not need to include great-grandparents’ siblings 
 
Things to note: 
o Both living and dead relatives should be included. 
o You may also include significant family friends, best friends, etc.  Anyone you feel 
close or who has had a significant influence on your family. 
o You may include pets (because pets are family to some) 
o The circle or square representing yourself MUST be highlighted 
 
2. General Information 
Things to include about each person listed on the genogram: 
• Name 
• Current age, or the age of their death, inside the circle or square symbol for each 
family member 
• Marriages, divorces, significant relationships 
• Any major health or mental health issues (confirmed or suspected) as indicated by 
filling in the left side of the person’s symbol 
• Any substance abuse (present or historical, confirmed or suspected) as indicated by 
filling in the bottom half of the person’s symbol 
o If there are not health or substance issues in your family, you must make a 
note of this on your genogram.  Simply write that these patterns are not 
present so I know you did not skip this section 
 
3. Comments 
You must write several comments (3-5) for each of the critical/most influential family 
members (at least 5 critical family members) on your genogram.  These comments give 
these people depth.  Comments can be a word or two about family members such as the 
roles they play in your family or important characteristics about them.   
 
Examples include (but are not limited to): 
• Their family “role” (e.g. mediator, scapegoat, instigator, etc.) 
• Education, occupation, political affiliation 
• Faith or religious affiliation 
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• Special attributes, talents, successes, failures, etc. 
• Styles of parenting, expressing emotion, etc. 
 
4. Family Relationship Patterns 
There are relationship patterns in every family that indicate closeness, distance conflict, 
abuse, hostility, cutoff, etc.  (See course documents for standard relationship lines).Indicate 
the patterns that are evident in your family, particularly those that include you or affect your 
relationship.  If the relationship has changed over time, you can pick either how you would 
historically define the relationship pattern, or how you would define the relationship pattern 
today. 
 
At a minimum you must define the relationship patterns between: 
1. You and your parents/guardians 
2. You and your sibling(s) 
3. Your siblings with one another 
4. Your sibling(s)’ and your parents 
5. Your parents’ or guardians’ relationship with one another 
6. Your parents’ or guardians’ relationship with their sibling(s) 
7. Your parents’ or guardians’ with their parents  
8. Your aunt(s)’ and uncle(s)’ relationships with each other 
9. Your aunt(s)’ and uncle(s)’ relationship with their parents (your grandparents) 
10. Your grandparents’ relationship with one another  
11. Your grandparents’ relationship with their parents (your great grandparents).  
 
5. Legend 
Please include a legend, or key, that outlines what each of the symbols and lines mean.  You 
are free to create symbols that are not outlined on Supplemental Reading #3b. 
 
Pro Tips 
Genograms get messy really quickly but you want your genogram to be easy to read.  You can 
accomplish this by: 
• Using a different color for each relationship line type (i.e. red for conflict, blue for close, 
etc.) 
• Following the Gengogram symbol guidelines (see supplemental reading #3) to identify 
females/males, substance abuse, mental/physical health issues, etc. 
• Take a photo of your genogram as a whole, and upclose of individual sections if 
necessary.  Upload into canvas as a Word document or as a pdf   
• Use neat and clear handwriting 
• While there are genogram programs online, most of them cost money and do not allow 
you to include everything that is required for this project.  You do NOT have to use these 
programs and you are encouraged to create your genogram by hand.  
• Take photos of your genogram, embed them in a Word document, and upload them 
into Canvas.  You may take a photo of the Genogram as a whole and then up-close 
shots so everything can be clearly read.    
 
 
Using the following document as a template identify two significant or prominent patterns 
identifiable across at least two generations on the same paternal or maternal side identified on 
your genogram.  You must state the pattern and explain how it exists across at least two 
generations.  
 
“Across generations” means that the pattern exists in two generations.  For example, if the 
pattern you are mapping is strong marriage on your mom’s side of the family and your parents 
and your grandparents both have strong marriages, then that would be considered a pattern 
that exists “across generations”.  If you are mapping a relationship pattern such as abuse 
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between mom’s and children then you would need to note that this pattern happened to at 
least two generations of children. For example, your grandmother was abusive to your uncle, 
and your uncle is abusive to your cousin.  If you have any questions about whether your pattern 
meets the “across generation” guideline please ask.    
 
 
For the third and final section you will create two potential hypotheses for each pattern you 
listed.  For each hypothesis you must: 
1. Write the hypothesis as a statement 
2. Identify the X and Y variable 
3. Provide a brief justification for your hypothesis.   
 
Here is an example of a hypothesis, identification of the variables, and a short justification. 
• Hypothesis 1:  Students with fewer social connections in class are less likely to attend class 
lectures 
o Hypothesis 1 X Variable:  Students with fewer social connections 
o Hypothesis 1 Y Variable:  Class attendance 
o Justification: Dr. Hanson has talked with over 50 students from different classes 
over the last four years who have stated that one of the reasons why they do not 
come to class is because they do not feel like they have a friend.   
 
After you complete parts 1-3 you will use the below rubric to self-grade your assignment.  For 
each criteria you must write a 1-2 sentence justification for why you gave yourself the grade you 
did. Note that many of the criteria allow for a range of grades.  You may select any of the points 
within the range for each rating. 
 
Use of the self-grade rubric is intended to help students think through each step of this 
assignment, identify areas of weakness or improvement.  While you will receive points for filling 
out the rubric, the self-grade and your final grade may differ.   
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Family Patterns and Hypotheses  
 
Student Name: 
Pattern 1 
State and explain pattern 1: 
 
Pattern 2 
State and explain pattern 2: 
 
Patterns 1 Hypothesis 1: 
• Hypothesis 1.1 X Variable:    
• Hypothesis 1.1 Y Variable  
• Justification for hypothesis 1.1: 
 
Patterns 1 Hypothesis 2: 
• Hypothesis 1.2 X Variable:    
• Hypothesis 1.2 Y Variable  
• Justification for hypothesis 1.2: 
 
Patterns 2 Hypothesis 1: 
• Hypothesis 1.1 X Variable:    
• Hypothesis 1.1 Y Variable  
• Justification for hypothesis 1.1: 
 
Patterns 2 Hypothesis 2: 
• Hypothesis 1.2 X Variable:    
• Hypothesis 1.2 Y Variable  
• Justification for hypothesis 1.2: 
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Self-Grade Rubric 
Criteria Rating Points Justification 
Genogram:  Generations 5 to >3.5 pts 
Excellent 
4 complete generations 
as outlined on the 
instructions are drawn 
correctly and easily 
identifiable. Missing 
members are clearly 
identified. 
 
 3.5 to >1.5 pts 
Emerging 
3 Complete generations 
or 4 incomplete 
generations are drawn 
correctly and easily 
identifiable. Missing 
members are clearly 
identified. 
 
1.5 to >0 pts 
Deficient 
2 complete or incomplete 
generations, or 3 
incomplete generations OR 
generations are not drawn 
correctly. 
 
  
Genogram:  Names & 
Ages 
4 to >2.5 pts 
Excellent 
All names and ages are 
included. If information is 
missing it is clearly 
marked why the 
information is missing. 
 
2.5 to >1.5 pts 
Emerging 
Includes most names 
and ages, it does not 
clearly state why missing 
information is missing 
 
 
1.5 to >0 pts 
Deficient 
Few names and ages are 
listed. There is no 
explanation as to why the 
information is missing. 
 
  
Genogram: Relationship 
Patterns 
5 to >3.5 pts 
Excellent 
Family relationship 
patterns are listed for 1. 
You and your 
parents/guardians, and 
sibling 2. Your siblings’ 
relationship with your 
parents 3. Your parents’ 
or guardians’ relationship 
with one another 4. Your 
parents’ or guardians’ 
relationship with their 
siblings and parents (and 
their siblings’ 
relationships with their 
parents/guardians) 5. 
Your grandparents’ 
relationship with one 
another and each of their 
3.5 to >1.5 pts 
Emerging 
Family relationship 
patterns are listed for at 
least 4 of the 6 
categories 
 
1.5 to >0 pts 
Deficient 
Family relationship patterns 
are listed for less than four 
of the required categories 
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children, 6. Your 
grandparents’ 
relationship with their 
parents. 
 
Genogram:  Significant 
People Comments 
3 to >2 pts 
Excellent 
3-5 Comments are clearly 
written for 5-10 family 
members 
 
2 to >1 pts 
Emerging 
1-2 Comments for 5-10 
family members, OR 3-5 
comments for 3-4 family 
members 
 
1 to >0 pts 
Deficient 
Comments for less than 3 
family members 
 
  
Genogram:  Key or 
Legend 
2 pts 
Excellent 
Key or legend is complete 
and each pattern and 
symbol is detailed 
 
1 pts 
Emerging 
Key or legend is sparse 
and/or incomplete 
 
0 pts 
Deficient 
Key or legend is missing 
 
  
Family Patterns 4 to >2.5 pts 
Excellent 
Two significant or 
prominent patterns 
identifiable across two 
generations on the same 
paternal/maternal side 
are clearly identified and 
each pattern includes a 
brief explanation. 
 
2.5 to >1.5 pts 
Emerging 
Two patterns are 
identified but it is not 
clear how the patterns 
exist across two 
generations on the same 
paternal or maternal 
side. 
 
1.5 to >0 pts 
Deficient 
One pattern is identified 
and clearly explained, OR 
two patterns are identified 
but there is no explanation, 
OR two patterns are 
identified but only one has 
an explanation 
 
  
Pattern 1 Hypotheses 4 to >2.5 pts 
Excellent 
Two hypotheses are 
posed, the X and Y 
variables are clearly 
identified, and a brief 
explanation for each 
hypothesis is included. 
 
2.5 to >1.5 pts 
Emerging 
Two hypotheses are 
posed, but the X and Y 
variables are not clearly 
identified OR an 
explanation is missing 
for one of the 
hypothesis. 
 
 
1.5 to >0 pts 
Deficient 
Only one hypothesis is 
posed for the first pattern 
and the X and Y variables 
are mapped out and an 
explanation is provided, OR 
Two hypotheses are 
provided but there is no 
identification of the X and Y 
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variables, and an 
explanation is missing. 
 
 
 
 
 
 
 
 
 
Pattern 2 Hypotheses 4 to >2.5 pts 
Excellent 
Two hypotheses are 
posed, the X and Y 
variables are clearly 
identified, and a brief 
explanation for each 
hypothesis is included. 
 
2.5 to >1.5 pts 
Emerging 
Two hypotheses are 
posed, but the X and Y 
variables are not clearly 
identified OR an 
explanation is missing 
for one of the 
hypothesis. 
 
1.5 to >0 pts 
Deficient 
Only one hypothesis is 
posed for the first pattern 
and the X and Y variables 
are mapped out and an 
explanation is provided, OR 
Two hypotheses are 
provided but there is no 
identification of the X and Y 
variables, and an 
explanation is missing. 
 
  
Self-Grade Rubric 1 pts 
Full Marks 
A self-grade rubric is 
included, student has 
self-graded on each 
domain and included a 1-
2 sentence justification 
for each domain 
0.5 pts 
Emerging 
A self-grade rubric is 
included, the student 
self-graded on most 
domains AND/OR few or 
no justifications are 
included. 
 
0 pts 
Deficient 
No self-grade rubric is 
included 
 
  
   Total Points Self-
Awarded 
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Appendix D 
Bioecological Systems Theory Paper 
And Rubric 
 
Now that you’ve completed your genogram, and identified a few transgenerational patterns in 
your family, I want you to pick one of the patterns you identified (or one you have identified 
since submitting your genogram) and write a 1-1.5 page, double spaced, APA formatted paper 
utilizing Bioecological Systems Theory to critically analyze that family pattern.   
 
Note, this is NOT a reflection paper, it is a critical analysis paper.  In order to successfully write 
this paper follow the following steps: 
 
1. First, identify one pattern that is identifiable across at least two generations on one side of 
your family.  In your introduction clearly state the pattern you will discuss in your paper.  
(Please note:  pattern should not be explained using the explanation of “genetics”) 
Examples of pattern:  employment choices, divorce, happy marriages, substance abuse, 
diet or eating habits, the experience of racism, styles of coping, patterns of health or 
unhealth, ways of celebrating holidays, parenting styles, parent/child relationships, 
family food traditions, etc.   
 
2. Second, state a hypothesis about the pattern that relates to Bioecological Systems Theory. 
Remember, a good hypothesis is a statement, not a question and you must keep the 
variables in mind.  You will use the body of your document to support your hypothesis 
utilizing theoretical concept(s). 
Example: “I hypothesize that the family pattern of divorce in my family is influenced by 
financial stress”.  In this hypothesis the variables would be divorce and financial stress.  
Divorce would be an event in the microsystem and financial stress could be influenced 
by the meosystem, exosystem, or the macrosystem. 
 
3. Third, identify the theoretical concept(s) from Bioecological Systems Theory that you will 
use to support and explain your hypothesis and critically analyze the pattern you have 
chosen.  Ask yourself, “what theoretical concept(s) can be used to help explain the 
development and maintenance of the family pattern I have identified?” 
 
Example: “I will use concepts from Bioecological Theory to discuss how the exosystem 
and the macrosystem influenced my grandfather and my father’s ability to find gainful 
employment and how financial difficulties lead to two generations of divorce.”   
 
4. After writing your introduction (which clearly states the pattern, the hypothesis, and the 
theoretical concept(s) you will be utilizing to discuss the pattern) write a critical analysis of 
the cross-generational pattern you have selected.  You must connect your discussion of the 
pattern to information you have learned in class (e.g. the course readings) and use in-text 
citations.  Note:  course lectures are NOT suitable to use as references, you must use the 
original sources. 
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Please structure your paper as follows: 
1.  Introduction (1 brief paragraph) 
i. Brief introduction to your family 
ii. Pattern Identification 
1. Clearly state pattern 
2. Clearly state the hypothesis you have about pattern  
3. Clearly state the theoretical concept(s) that will be used to 
analyze the pattern you hypothesized about 
2. Theoretical Analysis (1 paragraph) 
i. Explain what the pattern is and how it is evident across at least two 
generations. This will require more than a simple label (e.g. “divorce”).  
Describe the pattern in depth so it is clear where it exists in your family. 
Example:  “Divorce and financial issues are evident in three of the 
four generations on my dad’s side of the family.  My grandfather, 
father and brother have all struggled to find stable employment 
after various factories shut down due to changes in the 
manufacturing industry. The financial stress of being unemployed 
created tension in my family and contributed to the dissolve of 
each of their marriages.”  
ii. State and define the theoretical concept(s), paraphrasing information 
taken from the readings.  Include in-text citations. 
Example: “According to the reading…” 
iii. Illustrate the theoretical concept(s) by providing an example of the 
concept(s) as it/they plays out in your family. 
Example:  “The macrosystem includes society’s economic system. 
When economic instability hit the U.S. economy in 2007/2008 it 
led to several factories closing down in my home town…” 
3. Conclusion (1 brief paragraph) 
i. Briefly summarize what you have learned about your family by critically 
analyzing the pattern 
Example:  “By critically analyzing the pattern of divorce and the 
potential influence on economic insecurity I have learned…” 
 
 
Pro Tip 
You must follow APA style in your writing.  The basics of APA for this assignment must include: 
• 1” margins on all four sides of the paper 
• Times New Roman size 12 font 
• Double spaced lines.  Do not include additional spaces between paragraphs. 
• Follow APA rules and utilize headers.  You can read about APA style headers here:  
https://owl.english.purdue.edu/owl/resource/560/16/ 
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• You must have a title page that includes a title, your name, and your affiliation (i.e. Family 
Genogram Project, Lori Labowski, University of Nebraska). You can read about APA style 
title pages here: https://owl.english.purdue.edu/owl/resource/560/01/ 
• You must have a running head and page numbers.  You can read about APA style running 
heads here:  https://owl.english.purdue.edu/owl/resource/560/01/ 
• Do not include an abstract. 
• Include an introduction where you state what pattern you will be discussing, body 
paragraphs, and a conclusion. 
• While APA uses third person voice, you may use a first-person voice in this paper. 
• Use professional language, avoid poetic or flowery language 
• You must include in-text citations. Every time you cite a resource you need to reference that 
source.  Citations need to be taken from the original sources (i.e. the course readings) NOT 
from Dr. Hanson-Bradley’s lectures.  You can read about how to format an in-text citation 
here:  https://owl.english.purdue.edu/owl/resource/560/02/ 
• Paraphrase information taken from outside sources.  Use quotes sparingly.  If you do not 
paraphrase, and do not use the proper citations you will be committing plagiarism.  You can 
read more about paraphrasing here: https://owl.english.purdue.edu/owl/resource/619/1/ 
• You must include a reference page.  You can read about how to format references here:  
https://owl.english.purdue.edu/owl/resource/560/05/ 
• Note:  The title page and reference page DO NOT count towards the page limit.  
• A brief APA style guide can be found here: 
http://www.ulm.edu/library/documents/apastyle.pdf 
 
 
All papers will be submitted to Turnitin to check for plagiarism.  If plagiarism is detected you 
will receive a failing grade on this assignment with no opportunity to make up the lost points.  
Examples of plagiarism include: 
• Submitting a paper or timeline that has, as a whole, or in part, been submitted 
previously in this class, or in another class 
• Submitting a paper or timeline that another student has also submitted (in whole or in 
part) 
• Copying a quote or information taken from an outside source without including proper 
citations 
• Submitting a genogram that someone else has submitted 
 
 
If you have ANY questions please do not hesitate to ask Dr. Hanson-Bradley or Cassandra. 
CYAF 382:  PEER REVIEW OF TEACHING PORTFOLIO 
 
38 
 
Bioecological Systems Theory Paper Self-Score Rubric  
Criteria Rating Points Justification 
Introduction: 
Family 
2 to >1 pts 
Full Marks 
Introduction 
includes a brief 
introduction to 
family. No more 
than three 
sentences in 
length. 
1 to >0 pts 
Emerging 
Introduction to 
family is more 
than three 
sentences in 
length. 
0.0 pts 
Deficient 
There is no 
introduction to 
the family. 
  
Introduction 
and Analysis 
Pattern 
Identification 
2.0 to >1.2 pts 
Full Marks 
Clearly identifies 
one family 
pattern that is 
identifiable 
across two 
generations on 
the paternal or 
maternal side of 
the family. 
Pattern is not 
explained using 
"genetics" 
1.2 to >0.4 pts 
Emerging 
Clearly 
identifies more 
than one family 
pattern that 
identifiable 
across two 
generations on 
either the 
paternal or 
maternal side of 
the family. 
Pattern is not 
explained using 
"genetics" 
0.4 to >0 pts 
Deficient 
Identification of 
pattern is not 
clearly stated; 
AND/OR 
Identifies one 
family patterns 
that is 
identifiable in 
one generation 
on the maternal 
or paternal side 
of the family; 
AND/OR uses 
genetics to 
explain pattern. 
  
Introduction: 
Hypothesis 
3.0 to >1.8 pts 
Full Marks 
Clearly writes a 
clear hypothesis. 
The X and Y 
variables are 
clear and can be 
supported by the 
use of 
theoretical 
concepts.   
1.8 to >0.6 pts 
Emerging 
A hypothesis 
is present, 
the X and Y 
variables are 
somewhat 
clear, it is 
hard to see 
how 
theoretical 
concepts will 
support the 
hypothesis 
0.6 to >0 pts 
Deficient 
No hypothesis is 
present. 
  
Analysis: 
Utilizing 
theoretical 
concepts 
5.0 to >3.0 pts 
Full Marks 
Clearly and 
correctly states, 
defines, and 
3.0 to >1.0 pts 
Emerging 
Clearly and 
correctly states 
and defines 
1.0 to >0 pts 
Deficient 
Theoretical 
concepts are 
not clearly 
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applies 
theoretical 
concepts. Utilizes 
outside materials 
(e.g. reference to 
readings) to back 
up claims. 
theoretical 
concepts. The 
application of 
the concepts 
are mostly 
correct, but lack 
clarity. Utilizes 
course 
materials (e.g. 
references to 
readings) to 
back up claims 
stated or 
defined, 
AND/OR the 
application of 
the theoretical 
concepts are 
unclear, 
AND/OR little to 
no outside 
material was 
used to back up 
claims. 
Analysis: 
Illustration of 
concept 
4 to >2.4 pts 
Full Marks 
Specific 
example(s) of 
how the 
concept(s) play 
out in the family 
are clearly 
illustrated. 
Specifics 
examples are 
provided and it is 
clear to the 
reader how the 
patterns 
illustrate the 
theoretical 
concepts. 
2.4 to >0.8 pts 
Emerging 
General or 
vague 
example(s) of 
how the 
concept(s) play 
out in the 
family are 
illustrated. It is 
clear to the 
reader how the 
pattern(s) 
illustrate the 
theoretical 
concepts. 
0.8 to >0 pts 
Deficient 
Examples of 
how the 
concept(s) play 
out in the family 
are extremely 
vague, or 
missing. It is not 
clear through 
the examples 
provided how 
the example 
illustrates the 
theoretical 
concepts. 
  
Conclusion 
Includes a brief 
summary of 
what have 
learned by 
critically 
analyzing this 
family pattern. 
2.0 to >0.0 pts 
Full Marks 
Specific 
example(s) of 
how the 
concept(s) play 
out in the family 
are clearly 
illustrated. 
Specifics 
examples are 
provided and it is 
clear to the 
reader how the 
patterns 
illustrate the 
theoretical 
concepts. 
 0.0 pts 
Deficient 
Does not 
include a 
summary. 
  
Rubric 1.0  
Full Ma5ks 
 
.5 
Emerging 
 
0 pts 
Deficient 
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Completely 
filled out the 
rubric.  
Included 
score and a 
justification 
for the score. 
Submitted a 
partially 
completed 
rubric.   
Did not 
submit a 
rubric 
Paper Length and 
Formatting 
 
3 to >1.5 pts 
Full Marks 
Paper is 
between 1 and 
1.5 double 
spaced pages in 
length. Follows 
APA 
requirements. 
Includes a cover 
page and 
reference list. 
Paraphrases all 
outside 
information. 
 
1.5 to >0.75 pts 
Emerging 
Missing 1-2 
APA 
requirements 
AND/OR is 
over 1.5 pages 
in length. 
 
0.75 to >0 pts 
Deficient 
Missing 2 or 
more APA 
elements 
AND/OR is less 
than 1 page in 
length. 
 
  
   Point Total   
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Appendix E 
 
Rule and Rule Regulation Paper 
And Rubric 
 
Now that you’ve completed your genogram, and identified a few transgenerational patterns in 
your family, I want you to pick one of the patterns you identified (or one you have identified 
since submitting your genogram) and write a 1-1.5 page, double spaced, APA formatted paper 
discussing how rules (e.g. family, society, cultural, etc.) may influence that family pattern.   
 
Note, this is NOT a reflection paper, it is a critical analysis paper.  In order to successfully write 
this paper follow the following steps: 
 
5. First, identify one pattern that is identifiable across at least two generations on one side of 
your family.  In your introduction clearly state the pattern you will discuss in your paper.  
(Please note:  pattern should not be explained using the explanation of “genetics”) 
Examples of pattern:  employment choices, divorce, happy marriages, substance abuse, 
diet or eating habits, the experience of racism, styles of coping, patterns of health or 
unhealth, ways of celebrating holidays, parenting styles, parent/child relationships, 
family food traditions, etc.   
 
6. Second, state a hypothesis about the pattern that relates to rules or rule regulation. 
Remember, a good hypothesis is a statement, not a question and you must keep the 
variables in mind.  You will use the body of your document to support your hypothesis. 
Example: “I hypothesize that the family pattern of divorce in my family is influenced by a 
religious social norm that advocates that people get married around the age of 20.”.  In 
this hypothesis the variables would be divorce and a getting married around age 20.   
 
7. Third, identify concepts from the reading and lecture on rules and rule regulation that you 
will use to  critically analyze the pattern you have chosen.   
Example: “I will discuss implicit and explicit rules about dating and marriage within the 
X-religion to support my hypothesis” 
 
8. After writing your introduction (which clearly states the pattern, the hypothesis, and the 
concept(s) you will be utilizing to discuss the pattern) write a critical analysis of the cross-
generational pattern you have selected.  You must connect your discussion of the pattern to 
information you have learned in class (e.g. the course readings and other external sources) 
and use in-text citations.  Note:  course lectures are NOT suitable to use as references, you 
must use the original sources. 
 
Please structure your paper as follows: 
4.  Introduction (1 brief paragraph) 
i. Pattern Identification 
1. Clearly state pattern 
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2. Clearly state the hypothesis you have about pattern  
3. Clearly state the theoretical concept(s) that will be used to 
analyze the pattern you hypothesized about 
5. Theoretical Analysis (1 paragraph) 
i. Explain what the pattern is and how it is evident across at least two 
generations. This will require more than a simple label (e.g. “divorce”).  
Describe the pattern in depth so it is clear where it exists in your family. 
Example:  “Divorce is evident in three of the four generations on 
my dad’s side of the family.  My grandfather, father and brother 
have all experienced divorce. Simultaneously they were all raised 
in X-religion where it is a social norm and implicit rule to get 
married around the age of 20.   
ii. State and define the concept(s), paraphrasing information taken from the 
readings.  Include in-text citations. 
Example: “According to the reading an explicit rule is….an implicit 
rule is……” 
iii. Illustrate the concept(s) by providing an example of the concept(s) as 
it/they plays out in your family. 
Example:  “My father often talked about growing up in X-religion. 
One of the teaching he said his father taught him, and that my 
great-grandfather taught my grandfather was that it is important 
to get married while you are young. This rules was talked about 
explicitly in church, but enacted upon implicitly….” 
6. Conclusion (1 brief paragraph) 
i. Briefly summarize what you have learned about your family by critically 
analyzing the pattern 
Example:  “By critically analyzing the pattern of divorce through a 
lens of explicit and implicit religious rules I have learned…”\ 
 
Pro Tip 
You must follow APA style in your writing.  The basics of APA for this assignment must include: 
• 1” margins on all four sides of the paper 
• Times New Roman size 12 font 
• Double spaced lines.  Do not include additional spaces between paragraphs. 
• Follow APA rules and utilize headers.  You can read about APA style headers here:  
https://owl.english.purdue.edu/owl/resource/560/16/ 
• You must have a title page that includes a title, your name, and your affiliation (i.e. Family 
Genogram Project, Lori Labowski, University of Nebraska). You can read about APA style 
title pages here: https://owl.english.purdue.edu/owl/resource/560/01/ 
• You must have a running head and page numbers.  You can read about APA style running 
heads here:  https://owl.english.purdue.edu/owl/resource/560/01/ 
• Do not include an abstract. 
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• Include an introduction where you state what pattern you will be discussing, body 
paragraphs, and a conclusion. 
• While APA uses third person voice, you may use a first-person voice in this paper. 
• Use professional language, avoid poetic or flowery language 
• You must include in-text citations. Every time you cite a resource you need to reference that 
source.  Citations need to be taken from the original sources (i.e. the course readings) NOT 
from Dr. Hanson-Bradley’s lectures.  You can read about how to format an in-text citation 
here:  https://owl.english.purdue.edu/owl/resource/560/02/ 
• Paraphrase information taken from outside sources.  Use quotes sparingly.  If you do not 
paraphrase, and do not use the proper citations you will be committing plagiarism.  You can 
read more about paraphrasing here: https://owl.english.purdue.edu/owl/resource/619/1/ 
• You must include a reference page.  You can read about how to format references here:  
https://owl.english.purdue.edu/owl/resource/560/05/ 
• Note:  The title page and reference page DO NOT count towards the page limit.  
• A brief APA style guide can be found here: 
http://www.ulm.edu/library/documents/apastyle.pdf 
 
 
All papers will be submitted to Turnitin to check for plagiarism.  If plagiarism is detected you 
will receive a failing grade on this assignment with no opportunity to make up the lost points.  
Examples of plagiarism include: 
• Submitting a paper or timeline that has, as a whole, or in part, been submitted 
previously in this class, or in another class 
• Submitting a paper or timeline that another student has also submitted (in whole or in 
part) 
• Copying a quote or information taken from an outside source without including proper 
citations 
• Submitting a genogram that someone else has submitted 
 
 
If you have ANY questions please do not hesitate to ask Dr. Hanson-Bradley or Cassandra. 
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Rule and Rule Regulation Paper Self-Score Rubric  
Criteria Rating Points Justification 
Introduction: 
Family 
2 to >1 pts 
Full Marks 
Introduction 
includes a brief 
introduction to 
family. No more 
than three 
sentences in 
length. 
1 to >0 pts 
Emerging 
Introduction to 
family is more 
than three 
sentences in 
length. 
0.0 pts 
Deficient 
There is no 
introduction to 
the family. 
  
Introduction 
and Analysis 
Pattern 
Identification 
2.0 to >1.2 pts 
Full Marks 
Clearly identifies 
one family 
pattern that is 
identifiable 
across two 
generations on 
the paternal or 
maternal side of 
the family. 
Pattern is not 
explained using 
"genetics" 
1.2 to >0.4 pts 
Emerging 
Clearly 
identifies more 
than one family 
pattern that 
identifiable 
across two 
generations on 
either the 
paternal or 
maternal side of 
the family. 
Pattern is not 
explained using 
"genetics" 
0.4 to >0 pts 
Deficient 
Identification of 
pattern is not 
clearly stated; 
AND/OR 
Identifies one 
family patterns 
that is 
identifiable in 
one generation 
on the maternal 
or paternal side 
of the family; 
AND/OR uses 
genetics to 
explain pattern. 
  
Introduction: 
Hypothesis 
3.0 to >1.8 pts 
Full Marks 
Clearly writes a 
clear hypothesis. 
The X and Y 
variables are 
clear and can be 
supported by the 
use of 
theoretical 
concepts.   
2.4 to >0.8 pts 
Emerging 
A hypothesis 
is present, 
the X and Y 
variables are 
somewhat 
clear, it is 
hard to see 
how 
theoretical 
concepts will 
support the 
hypothesis 
0.8 to >0 pts 
Deficient 
No hypothesis is 
present.. 
  
Analysis: 
Utilizing 
theoretical 
concepts 
5.0 to >3.0 pts 
Full Marks 
Clearly and 
correctly states, 
defines, and 
applies 
theoretical 
concepts. Utilizes 
3.0 to >1.0 pts 
Emerging 
Clearly and 
correctly states 
and defines 
theoretical 
concepts. The 
application of 
1.0 to >0 pts 
Deficient 
Theoretical 
concepts are 
not clearly 
stated or 
defined, 
AND/OR the 
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outside materials 
(e.g. reference to 
readings) to back 
up claims. 
the concepts 
are mostly 
correct, but lack 
clarity. Utilizes 
course 
materials (e.g. 
references to 
readings) to 
back up claims 
application of 
the theoretical 
concepts are 
unclear, 
AND/OR little to 
no outside 
material was 
used to back up 
claims. 
Analysis: 
Illustration of 
concept 
4 to >2.4 pts 
Full Marks 
Specific 
example(s) of 
how the 
concept(s) play 
out in the family 
are clearly 
illustrated. 
Specifics 
examples are 
provided and it is 
clear to the 
reader how the 
patterns 
illustrate the 
theoretical 
concepts. 
2.4 to >0.8 pts 
Emerging 
General or 
vague 
example(s) of 
how the 
concept(s) play 
out in the 
family are 
illustrated. It is 
clear to the 
reader how the 
pattern(s) 
illustrate the 
theoretical 
concepts. 
0.8 to >0 pts 
Deficient 
Examples of 
how the 
concept(s) play 
out in the family 
are extremely 
vague, or 
missing. It is not 
clear through 
the examples 
provided how 
the example 
illustrates the 
theoretical 
concepts. 
  
Conclusion 
Includes a brief 
summary of 
what have 
learned by 
critically 
analyzing this 
family pattern. 
2.0 to >0.0 pts 
Full Marks 
Specific 
example(s) of 
how the 
concept(s) play 
out in the family 
are clearly 
illustrated. 
Specifics 
examples are 
provided and it is 
clear to the 
reader how the 
patterns 
illustrate the 
theoretical 
concepts. 
 0.0 pts 
Deficient 
Does not 
include a 
summary. 
  
Rubric 1.0  
Full Ma5ks 
 
Completely 
filled out the 
rubric.  
Included 
score and a 
.5 
Emerging 
 
Submitted a 
partially 
completed 
rubric.   
0 pts 
Deficient 
 
Did not 
submit a 
rubric 
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justification 
for the score. 
Paper Length and 
Formatting 
 
3 to >1.5 pts 
Full Marks 
Paper is 
between 1 and 
1.5 double 
spaced pages in 
length. Follows 
APA 
requirements. 
Includes a cover 
page and 
reference list. 
Paraphrases all 
outside 
information. 
 
1.5 to >0.75 pts 
Emerging 
Missing 1-2 
APA 
requirements 
AND/OR is 
over 1.5 pages 
in length. 
 
0.75 to >0 pts 
Deficient 
Missing 2 or 
more APA 
elements 
AND/OR is less 
than 1 page in 
length. 
 
  
   Point Total   
 
 
 
 
 
